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Curriculum for Excellence (CfE), if it is about anything, is about bringing out the best 
in our young people and their teachers. In this timely and most welcome of reports 
from Universities Scotland I believe it is beginning to bring out the best in our whole 
education establishment. 

At School Leaders Scotland we have been working hard at developing and 
strengthening partnerships right across Scotland so that our young people will get 
the full benefits from the vision of CfE. Because of the nature of developments so 
far, it is only recently that awareness has been publicly raised of how the new senior 
student pathways will impact on the higher education (HE) sector. HE has always 
had an involvement in CfE development but we have now moved into a new phase 
where regular and open communications across the sectors is essential. It is right 
and proper that schools should prepare their young people to meet the demands 
of the HE sector but it is equally right and proper that the HE sector recognises the 
significant changes in teaching and learning currently underway in Scottish schools. 
This is bringing a range of challenges to both sectors especially around admissions 
practices and processes. Building on existing good relationships, we have been very 
pleased to have been involved in this particular consultation and are delighted at the 
promise contained in this work. 

Aside from a very helpful summation of what Curriculum for Excellence is attempting 
to achieve, there is a principled commitment to recognise the potentially wide 
ranging pathways that students will follow as they make their way into HE and the 
recognition that admissions policies need to reflect fairly that diversity. This promise 
on the part of Scottish universities will be hugely welcomed by School leaders who 
have been increasingly concerned about the future opportunities for their students. 

With this kind of commitment to collaboration and communication on the part 
of schools, universities, colleges, and the Scottish Government, the prospects of 
Scotland’s young people as they move to future study should be assured. I heartily 
recommend this report to you and welcome the further opportunities of partnership 
that it echoes. As that partnership develops, parents will also welcome the resulting 
clarity of information as they make decisions with their children on future subject 
and qualification choices.
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Scottish universities have always been committed to engaging with schools and 
the broader education system. With five universities in the top 200 in the world, 
Scotland continues to have a strong international standing but this is not at the 
expense of domestic responsibilities to local, national and international students. 
Nor has it been at the expense of widening access to higher education or developing 
an admissions system that is open and fair to all who apply. 

In 2010 Universities Scotland published ‘Together at the Heart of Scottish Education: 
Engagement between schools and universities’ and in some senses ‘Beyond the 
Senior Phase’ provides further evidence to support the reality of universities working 
closely with other parts of the Scottish education system. 

Universities have made a significant contribution to the training and development of 
teachers since at least the 1830s and continue to exert a central role in the shaping 
of education policy. The Donaldson review of teacher training and the McCormac 
review of teachers’ working conditions are but two recent examples of where 
universities have willingly engaged, provided knowledge, research and expertise and 
played their part in the development of contemporary Scottish education policy. 

Universities’ involvement with Curriculum for Excellence is but a further recent 
example of the university sector acknowledging and acting upon its longstanding 
historical role in the development of Scottish civic society and policy, contributing 
to the debate, supporting the recognition that educational standards have to be 
upheld, but also that access to university must not just be fair but be demonstrably 
seen to be fair by those who are applying to university.

There is significant interest in how universities will respond to Curriculum for 
Excellence, as well as a perception that some universities may be slow to respond. 
This is particularly urgent for schools. Schools' leaders are keen to understand how 
universities will respond to Curriculum for Excellence in order to be able to give 
sound advice to pupils. 

It is for these reasons that the publication of this report is both timely and necessary. 
Most significantly, in its central recommendations, this report helps to deliver what 
parents and school leaders have been asking for. 

University leaders affirm that they continue to be committed to fair admissions 
policies and that these will allow for the equal consideration of candidates who 
possess the necessary knowledge and skills base irrespective of what routes they 
may have taken through the Senior Phase (S4 to S6) of Curriculum for Excellence. 

To implement this, university principals commit themselves to a review of admissions 
policy and practice within each of their institutions, to ensure that they will be able 
to give fair and equal consideration to candidates who have followed diverse routes 
to qualification through the Senior Phase.
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As Chair of the working group that produced this report I am deeply indebted to 
the universities, schools and colleges who have either contributed directly to the 
report or commented on earlier drafts or its constituent parts. Universities are 
not the only institutions responsible for educational standards in Scotland but 
they are responsible for being fair, transparent and open with student applicants. 
I am grateful to all of the Scottish Principals for endorsing the report’s key 
recommendations. 

The report is divided into two parts:  Part one focuses on universities responding to 
the Curriculum for Excellence and the new national qualifications and will be of most 
interest to schools and parents. Part two, Information for Universities, is a resource 
bank of information on Curriculum for Excellence and will be of interest to staff in 
universities.

The remit of the working group was to:

• Take evidence on the different learner journeys developing in the Senior Phase. 
• Provide expert advice on the implications of the greater flexibility inherent in CfE 

and the new national qualifications.
• Provide expert advice on the implications of this for universities, including ad-

missions policies and progression routes into university.

The Scottish Government provided the funding for the research, the working 
group met over six months from October 2011 until March 2012 with the key 
recommendations being endorsed by Scottish university Principals in April 2012. 

We need and have strong universities in Scotland and while some may question the 
continuing rise in levels of participation, such levels are not as high in Scotland as 
many other countries. 

Universities in Scotland continue to provide for internationally aware graduates, 
create knowledge as part of an international effort, provide a professional highly 
skilled workforce, contribute to Scotland’s international presence, and sustain 
a balanced research base while contributing to discoveries of real international 
significance and standing. They also make a significant contribution to social mobility 
in and throughout Scotland. 

They continue to balance international and domestic responsibilities while being 
fair and open to local schools and communities in a number of different ways. 
Universities have an important leadership role in the society and communities in 
which they are located and they take this role very seriously. 
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In 2011, Universities Scotland secured funding from the Scottish Government to 
inform and promote the engagement of universities with the development of 
Curriculum for Excellence (CfE) and the associated Learner Journeys of young people 
moving towards and into the higher education sector. This work was overseen by a 
Task Group appointed by the Universities Scotland Learning and Teaching Committee 
(see Appendix 1 for membership) with the remit to:

• Take evidence on the different learner journeys developing in the Senior Phase 
as they will affect universities

• Provide expert advice on the implications of the greater flexibility inherent in CfE 
and the New National Qualifications

• Provide expert advice on the implications of this for universities, including ad-
missions policies and progression routes into university.

This report is presented in two main parts. Part One is on universities’ changing 
responsibilities as CfE and the new national qualifications develop. From basic 
policies for fairness in admission practices, this part of the report moves to look 
at how learner journeys for progression to degree-level work are developing and 
the state of readiness in universities as they prepare to make changes in response 
to such developments. Much of the discussion concerns exemplification of how 
Scottish universities are addressing matters of entry requirements, collaboration with 
schools or colleges and new frameworks for thinking about learning and teaching 
approaches.   

The second half of Part One is devoted to recommendations on how universities 
should take action to address such matters as admissions policies and young people’s 
progression routes to degree level work, learner journeys and potential flexible 
pathways, implications for learning, teaching and assessment, and the duplication 
of provision at SCQF Level 7. The implications of the timing of the national 
developments for universities’ actions are provided in the form of a timetable (see 
Appendix two). However, in order for universities to undertake these developments 
in their policies and practice, commitment and further work from a number of others 
will be needed including government, both national and local, Education Scotland 
and the SQA, to achieve the active engagement required. These responsibilities are 
also explored. 

An additional element in Part One is a compendium of web-based resources that 
provide accessible support for university staff seeking information about the 
implementation of CfE and the new National Qualifications. This takes the form of 
a “route map” (see Appendices 3 and 4). However, the main body of information to 
facilitate universities’ understanding of CfE, its implementation and qualifications is 
contained within Part Two. This includes discussion of the background and principles 
underpinning CfE, its structure and stage of development, and features of its 
implementation with illustration from some practice in schools. A timetable for the 
introduction of, and details about, the qualifications are also provided.

Introduction



The limited resources of the project have meant that the content of Part Two has 
rested heavily on desk-based research. This has covered policy documents, CfE 
Management Board papers, Parliamentary debates, white papers, green papers, 
grey literature, teachers’ guidance documents, academic articles, research reports, 
websites and blogs, and newspaper articles. In addition, a series of meetings was 
undertaken with senior managers of the SQA and Education Scotland, several civil 
servants, two headteachers, and a small number of academics researching this area. 

This report does not lend itself to succinct conclusions given that Curriculum for 
Excellence, its associated qualifications and the responses from the university sector 
are all “works in progress”. Given this, there is no specific section in this document 
entitled “Conclusions”. Currently, there are still areas in need of development 
and clarification that can generate feelings of uncertainty in all sectors of the 
education system. What this report has achieved, however, is a series of fairly 
clear recommendations for action, on the part of universities and of Government 
with its agencies, to implement clear and constructive policies and practices for a 
new era of education. The “next steps” therefore comprise the debate about, and 
implementation of, those recommendations, together with a major effort to ensure 
that all teaching and relevant administrative staff in the university sector are enabled 
and encouraged to familiarise themselves with the innovations that are taking place 
and the implications of those changes for their own professional practice.
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Part One:
Universities responding to 
Curriculum for Excellence and 
the new National Qualifications



Under Curriculum for Excellence (CfE), schools will be implementing a diverse 
range of learner journeys in the Senior Phase. Learners’ opportunities to achieve 
qualifications in particular years of the Senior Phase will depend on how their school 
has chosen to structure this aspect of CfE, and many learners will be spreading 
Highers and other qualifications over several years. Examples provided by Education 
Scotland, some of which are referred to in this report, illustrate this diversity 
(Appendix 1). Universities will not be able to assume that there is a single ‘normal’ 
model of when students are presented for Highers, or that learners will, for example, 
necessarily have the opportunity to study for a full range of Highers in a single year.  

The Task Group strongly recommends that:

• University leaders affirm that they continue to be committed to fair admissions 
policies and that these will allow equal consideration of candidates who possess 
the necessary knowledge and skills base irrespective of what routes they may 
have taken through the Senior Phase (S4 to S6).

• To implement this, university leaders commit themselves to a review of 
admissions policy and practice within each of their institutions, to ensure that 
they will be able to give fair and equal consideration to candidates who have 
followed diverse routes to qualification through the Senior Phase. 

At the end of this section of the report, however, there is comment on important 
issues which require consideration by the Scottish Government and its agencies 
if universities, as well as schools and colleges, are to play their parts in promoting 
successful change. 

1. Commitment to fair admissions policy

Education Scotland (ES) is developing illustrations of flexible learner journeys, 
reflecting current thinking on CfE delivery and progression to university. These will 
include learner journeys for those progressing to degree-level study through SQA 
HNC/D and modular degree routes through SCQF Levels 7 and 8, as well as those 
taking pathways direct from schools.

A preliminary working group meeting organised by UCAS with individuals from 
three Scottish universities agreed to review the principles of progression and some 
provisional journey drafts from ES. The group continues to work on this and has 
formulated a set of principles for admission to universities in Scotland in relation to 
CfE. Those principles are included in this report at Appendix 5. 

In addition, the UCAS group has commented on the specific examples of learner 
journeys produced by ES for use by learners, parents and advisers. While 
commending this development in general, members of the group expressed 
concerns that some examples do not offer the best guidance for entry to the 
university courses selected in the journeys. Their conclusion is that closer dialogue is 
required between ES and the university sector to ensure that published examples of 
Senior Phase journeys in secondary school or college are aligned realistically towards 
progression to ‘chosen’ degree courses. Furthermore, any caveats or alternative 

2. Illustrations of learner journeys and differences 
universities may face in comparison with the past
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progression routes should also be noted, such as the possibility of entering degree 
programmes directly from S5, and the flexibility to enter directly into year two of 
some degree programmes with Advanced Highers and/or Baccalaureates attained in 
S6.

ES is planning to ‘refresh’ the Senior Phase models which are currently available 
online (see the route map, Appendix 3, for access to the current models). Once 
those models which will be remaining on the ES site have been refreshed, ES is likely 
to work with a small group drawn from the university sector to look at the learner 
journeys in detail and suggest any changes which are necessary for suitability and 
accuracy in reflecting a learner’s journey to university. In the meantime, Appendix 
6 to this report offers five illustrative learner journeys and how they relate to 
progression to university.
      
More generally, ES expects that prospective university students will be confident, 
articulate, self-aware, solution-focused learners, collaborative in their approach but 
with the capacity for personal learning, able to make links across areas of learning 
with a high standard of analytical and evaluative skills, and attitudes to learning 
that are open and constructive. Their knowledge is expected to encompass a grasp 
of environmental issues, their relevance to life and learning, increased global 
awareness and the use of technology to access and harness knowledge sources. 
Increased self-awareness is predicted to provide further advantages to the learner. 
The university sector has significant experience of assessing these types of skills, 
such as the sectors’ work on graduate attributes, which could be helpful to the 
schools sector. Universities Scotland looks forward to engaging with ES in this work. 

3. State of readiness in universities
Universities Scotland has undertaken to develop policy for, and guidance to, 
universities on appropriate responses to CfE and the new national qualifications. It 
is clear that individual universities are already taking action to develop responsive 
strategies to CfE by making admissions policies more flexible and building 
collaborations with schools and colleges. However, at present there are wide 
variations among institutions in their levels of involvement, and the stages they have 
reached in formally planning for the future.

University and school partnerships
While Scottish Government policy documents have emphasised the importance of 
school-college links in relation to the implementation of CfE, there has been little 
reference to collaborations between universities and schools. Such partnerships, 
however, are starting to take hold, and universities look forward to developing them 
further. Examples of university-school links include:

• Active collaboration with colleges and schools in promoting coherent strategic 
approaches to education for local areas, including CPD and networking across 
sectors to share knowledge and encourage development;

• Continuing advice and guidance on the development of new national 
qualifications and approaches to asessment;



• Exploration of opportunities for young people to study HE modules or courses 
in schools using joint delivery or supported open learning alongside their other 
subjects;

• Arrangements for meetings or short conferences among academic staff and 
with local teachers to share information and debate the nature and value of 
changes (e.g. discussions of the Senior Phase and of learner journeys);

• Universities’ support for local authorities’ implementation of the CfE Senior 
Phase; and

• Support from universities for the wider provision of Advanced Highers and the 
Scottish Baccalaureate.

 
The following examples illustrate some of the many and diverse ways in which 
universities are engaging with the schools sector on the implementation of 
the Senior Phase. More examples can be found in Universities Scotland’s 2010 
publication “Together at the heart of Scottish education: Engagement between 
schools and universities” (1). Such arrangements are intended to address issues 
of sustainability, provision and access; allow students to experience the university 
environment; enhance study skills; assist in the transition from school to university; 
and inform students’ decisions about the most appropriate learner journeys. 
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University of the Highlands and Islands (UHI)
An SCQF Level 7 curriculum is being developed for delivery in secondary schools, where delivery and/or support will be 
provided collaboratively by both academic and school staff. Pilot projects are aimed at developing two different models of 
higher education modular delivery which will result in students gaining SCQF Level 7 credit from UHI prior to leaving school. 
This builds upon other support for Senior Phase education, which includes Higher/Advanced Higher delivery in particular 
subjects, support for delivery of the Scottish Baccalaureate, or day release for school pupils to undertake HN units. 

University of Dundee and University of Abertay, Dundee
Running since 2011, the Dundee City Campus programme is designed to increase the take-up of Advanced Highers by 
allowing pupils to choose from a wider range of subjects than would otherwise have been on offer to them. S6 pupils choose 
up to three Advanced Highers, which they study with the support of university lecturers working jointly with school-based 
subject teachers. Classes are delivered both in students’ own schools and at the Universities of Dundee and Abertay. The 
partnership with the two universities also provides support to pupils undertaking interdisciplinary projects as part of their 
Scottish Baccalaureate. 

University of Aberdeen and Robert Gordon University
A group consisting of representatives from local authority education departments, one college, and two universities has 
been meeting to discuss ways of facilitating the learner journey for senior phase pupils. The aim is to provide pupils with 
a broad curricular choice that is independent of constraints that are imposed by local factors, such as the availability of 
expertise or facilities. As part of this process, S6 pupils are offered the opportunity to study at the level of Year 1 university 
courses. The current pilot work is focused on science subjects (including physics, chemistry, and geosciences) and will use a 
blended delivery approach. This development will build on work already under way in which pupils at a small number of local 
secondary schools already have the opportunity to undertake year one courses.

University engagement with schools and the senior phase:



University and college partnerships
University and college partnerships are also evident. The Scottish Funding Council 
(SFC) set up and funds five articulation hubs and the Open University in Scotland 
to develop articulation routes that enable college students to use Higher National 
Certificates (HNCs) and Higher National Diplomas (HNDs) to progress into years 
two and three of university degree programmes, respectively. For example, some 
longstanding partnerships exist between colleges and universities, whereby 
articulation with full credit is possible from several courses. Some colleges now 
offer degree programmes which are validated by universities, which further help to 
build links between the two sectors. Actions are also being taken to ensure that the 
design and content of Higher National programmes, which have the dual purpose 
of preparation for employment and for advanced entry into degree level study, are 
appropriate for the degree courses to which they articulate.

Admissions
Universities are currently addressing requirements for the review of their 
admissions policies and selection criteria. Young people, their schools and their 
parents frequently express concern about their need for information on future 
entry requirements for university. In particular, many have focused on the future of 
“five-Highers-at-one-sitting” requirements for entry to a small number of degree 
programmes, including medicine. 

More generally, CfE will mean that young people will follow a much greater range 
of pathways to achieving qualifications. This requires universities to review relevant 
admissions policies and selection criteria, including the preference or requirement of 
qualifications to be achieved in one sitting, the use of National 4 and 5 qualifications, 
consideration of early presentation for qualifications, and the relevance of subject-
specific requirements. Such reviews should be carried out urgently, with regard to 
the SQA’s new qualification publication timetable, in order that young people and 
their advisers are able to make informed choices about qualifications to support 
entry to university. Details on the National 4 and 5 qualifications and Revised Highers 
were published in April 2012, with assessment support materials published in 
April 2013 (National 4 and 5), April 2014 (Revised Higher), and April 2015 (Revised 
Advanced Higher). 

Universities should consider the validity and fairness of existing admissions selection 
criteria in light of CfE, and ways in which applicants who have followed different 
learner journeys can be compared in the selection process.  

Some universities are already re-assessing their admissions policies: the University 
of Edinburgh, for example, is in the midst of revising its policy to include richer 
contextual information, while the University of Glasgow has introduced greater 
flexibility into its admissions system by counting Highers obtained in S4 and S5 
as having been obtained in one sitting rather than two. Another has established 
alternative requirements for those that do not meet the standard “one sitting” 
requirement. 

While Universities Scotland remains committed to the four-year Scottish degree, the 
need for more flexible entry and exit routes, concerns about duplication at SCQF 
Level 7 and attempts to reduce costs have contributed to the development of more 
flexible advanced entry and accelerated degree programmes in some universities. 
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Entry to year one of a degree has been a traditional route in the majority of 
universities. Advanced entry to year two is also widely available, but few young 
people take up this option. Universities will want to analyse the demand for direct 
entry to year two. 

There have also been moves towards accelerated degree programmes in some 
universities, and universities should consider how students entering these 
programmes might best be supported in the transition from school or college. The 
University of Dundee, for example, which has recently introduced such a university 
course, does this by making use of an online skills audit to identify gaps in learners’ 
skills or knowledge and build appropriate support in to their study programmes. 

Learning and teaching
The approaches to learning and teaching and the skills emphasised in CfE are, 
in many respects, bringing schools in line with those already in place or being 
developed within universities, and this may signal opportunities to extend 
collaborative activity. Through the Enhancement Themes (2), universities have 
been working on issues related to CfE. The previous Theme, “Graduates for the 
21st Century”, developed graduate attributes with similarities to the four capacities 
within Curriculum for Excellence. The present Enhancement theme, “Developing 
and Supporting the Curriculum”, builds on this and is focused on the university 
curriculum. It includes discussion of CfE and the implications it has for learning and 
teaching in universities. This work is ongoing. Three discussion papers have recently 
been published on the curriculum, students, and national and international policy (3). 

Graduate attributes
All universities in Scotland have developed graduate attributes through consultations 
with a range of stakeholders. Although each university has produced its own list of 
these attributes, analysis across the sector (4) shows some common themes: 

• lifelong learning 
• research, scholarship and enquiry 
• employability and career development 
• global citizenship 
• communication and information literacy 
• ethical, social and professional understanding 
• personal and intellectual autonomy 
• collaboration, teamwork and leadership 

Such attributes may well be seen to fit with, and build upon, the four capacities of 
CfE. An example of one institution’s approach to graduate attributes is given below.      
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Graduate attributes and CfE's four capacities: the University of Aberdeen
A programme of curriculum reform was developed in parallel to and independently from the changes associated with CfE. 
The aims of the reforms are to enhance the learning experience at university, to enhance disciplinary study, and produce 
better informed, more rounded and intellectually flexible graduates. The process involved consultations with a wide range 
of stakeholders including students, parents, academics, professionals in colleges and secondary education, business and 
professional bodies. It is built around a set of graduate attributes: academically excellent, critical thinkers and effective 
communicators, open to learning and personal development, and active citizens. While the language is not identical, the 
attributes share something of the same aims and underlying philosophy with the capacities identified in CfE.  



C. Make explicit what universities will expect of students on arrival for entry at years one, two or three for all programmes 
where this is relevant and plan for how admissions systems will be revised. This is necessary if learners are to make a 
coherent progression from CfE to the university curriculum and not be disadvantaged in admissions as a result of choices 
their schools have made about provision for the CfE senior phase. Instead of relying entirely on formal qualifications, 
universities should make explicit the knowledge and skills they expect entrants to specific programmes will have covered 
and achieved before they arrive; this includes those HE disciplines not encountered at school such as social anthropology, 
philosophy and earth sciences. This will provide valuable information for schools and colleges in planning the preparation 
of young people for university, take account of diversity in pre-university experiences and potentially facilitate some 
resolution of the issue of duplication of learning across sectors. The nature of what is implied by “explicit” will vary 
across programmes and their requirements; the aim should be to enable schools and colleges to act appropriately in any 
given situation. 

D. Re-examine any specific or unusual admission requirements, particularly the arguments for, and practice of, any 
expectation of four or five Highers all-at-one-sitting, to ensure that they are consistent with a commitment to fair 
admissions policies that allow equal consideration of candidates who possess the necessary knowledge and skills base 
irrespective of what routes they may have taken through the senior phase.

E. As specifications of the new qualifications being developed by SQA become available and internal discussions proceed, 
Scottish universities will publish guidance for schools and prospective students as a matter of urgency.

F. Support the Scottish Government and others in developing an accessible evidence base to show what learning and skills 
are actually being achieved by young people following CfE. Universities Scotland looks forward to working with ES, the 
Scottish Government and other stakeholders to address this.   

G. Engage in discussions across the education sector (universities, colleges, schools) on how to respond to the Scottish 
Government's priorities to reduce duplication especially at SCQF Level 7 and offer the widest range of opportunities for 
individual learner journeys. This should include, for suitably qualified students, facilitation of the transition from S5 to 
university and offers of increased opportunities for direct entry to year two university programmes. The latter should 
include further consideration of opportunities for S6 pupils to follow a blend of Advanced Highers and Year 1 University 
courses. In this context, we welcome the meeting organised by the Scottish Government on Raising Ambition and 
Attainment in S6 that took place in March 2012.   

4. Recommendations

As a matter of urgency universities should:

A. Make arrangements collectively for continuing discussions with Education Scotland, SQA, local authorities and schools 
to raise understanding of CfE and the new qualifications, and to assess what is possible for partnerships between the 
sectors of education. This will also require action from the other parties involved in such discussions, and it will be 
important to ensure that engagement with schools is not restricted to those that are located close to, or have long-term 
associations with, universities. Suggestions have been made for increases in university staff going into schools, schools 
being enabled to use university facilities and sponsorship for the Scottish Baccalaureate. 

B. Upon publication of the details of the new qualifications, undertake a review of what young people will have acquired 
in their learning journeys through CfE and the qualifications. If some pathways are considered as better preparation for 
specific programmes than others, universities should be explicit about that. This will require close dialogue between the 
university sector, Education Scotland, and the college and schools sectors.  
 

The Task Group believes that, in response to CfE, universities collectively and 
individually should address the following recommendations and establish 
appropriate policies and practices for their implementation.

Appendix 2 provides a timetable for developments as an aid to universities’ planning 
and management functions, and to academic staff.
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As the Task Group’s work progressed, it became increasingly clear that there are 
important issues which will require further work by the Scottish Government and its 
agencies as well as by schools, colleges and universities. Universities are committed 
to successful implementation of CfE in learners’ interests, and believe that effective 
structures need to be put in place to ensure all remaining issues are resolved in a 
way that promotes this success.     

In order for universities to undertake these developments in their policies and practice, commitment from others, including 
government (national and local), Education Scotland and SQA, will be needed to make real the level of active engagement 
required.

H. Start planning how universities will contribute to CPD for schools (especially in those areas of CfE where teachers are 
likely to be less well informed about recent developments of intellectual and practical value in their specialist areas). 
This should also include collaboration on developments in Baccalaureates or Advanced Higher work. [Note: This 
will require planning for additional resources and engagement with the Government’s other CPD expectations and 
developments. Currently, Advanced Highers are not available in all schools and colleges. This recognised and welcome 
qualification might be more widely delivered through collaboration among schools, colleges and universities. A similar 
argument can be made for the Scottish Baccalaureates.]

Over the next two years universities should: 

I. Engage with the Scottish Government, SQA and Education Scotland to identify how progress should be made on 
assessment of broader, softer, more generic achievement. This should incorporate both detailed records and background 
information, and identify whether the contexts where such achievements occur are more or less advantageous for the 
individual young person. An aim will be to offer richer information than the current personal statement. 

J. Continue to give consideration to the improvement of methods for recognising prior experiential learning of those who 
left education some time before applying to university, and to the implementation of such methods into admission 
procedures. 

K. Consider and discuss, within each university programme, whether revisions of existing approaches to teaching and 
learning are required in the light of emerging evidence about CfE, and how schools can be encouraged to learn from 
innovations already established in university teaching.

In the longer term universities should:

L. Revisit on a regular basis, as part of continuing articulation activities with colleges, the design and content of HN 
programmes to ensure that students are appropriately prepared for degree level study. For example, given the dual 
purpose of HN programmes as preparation for employment and as an alternative route to degree level study, could a 
core vocational exit qualification be supplemented by extras that allow for some students’ transition to study at SCQF 
Level 8? 
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Issues which require the brokering of diverse perspectives and decisions to be made 
as CfE is implemented include:

• The extent to which the diversity of Senior Phase implementation may need to 
be informed by universities’ developing views on the range of options that will 
best prepare  learners for successful  progression to higher education.  

• The contribution of wider co-curricular achievements during the Senior Phase. 

• The merits and possible content of a school-level record of achievement to 
support contextualised admissions decisions by universities, (including informing 
universities about the model of Senior Phase implemented by particular 
schools). Following on from existing success in developing a Higher Education 
Achievement Record, which profiles students’ co-curricular as well as academic 
achievements, the Task Group believes that fair university admissions policies 
could be well supported by a parallel development in the schools sector which 
would, for instance:

 » Enable universities to understand the particular Senior Phase model 
implemented by a learner’s school, so that they know what opportunities 
have been available to the learner to achieve qualifications at different 
stages of the Senior Phase;

 » Capture learners' achievements more broadly than the qualifications which 
they have obtained; and

 » Provide any necessary contextual information that would assist universities 
in making fair admissions decisions.     

• The ways in which Senior Phase implementation can, in general, be used as a 
tool for making the learner journey more efficient in the interests of making 
best use of learners’ time as well as public resources (e.g. by encouraging direct 
progression from SCQF Level 6 to university for learners for whom this is the 
right option, and supporting some learners to progress from SCQF Level 7 at 
school to advanced entry to university where this meets their particular needs).    

The Task Group believes that where the recommendations of this report require the 
cross-sectoral development of policy or practice by schools, colleges and universities, 
this should be taken forward by a project management structure subsidiary to 
the CfE Management Board and led by the Scottish Government, with the key 
implementation bodies and stakeholders, including Universities Scotland, closely 
involved. This group must work in partnership to ensure that the identified issues 
are addressed systematically and that decisions are made which enable successful 
management of the interface between school and higher education in the interests 
of learners and with a view to the efficient use of public resources.  

This work will best succeed if there is successful Scottish Government-led inter-
sectoral working to develop policy implementation on the key issues, including 
those identified above, involving national agencies and representative bodies, 
supplemented by ‘grass roots’ work to ensure that front-line practitioners are 
prepared for the implementation of CfE. As work progresses, the agencies and 
bodies involved will need to ensure that they commit sufficient resources to ensure 
the full success of CfE implementation. It will be important for implementation issues 
to be explored constructively and openly, with a shared commitment to making the 
interaction between CfE and universities work in the interests of learners. 
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5. Information resource for universities
Part Two of this report provides information for universities on CfE and the new 
national qualifications. In addition, a resource that provides an accessible support 
for university staff as they seek further information about the current state of 
implementation of CfE and the new qualifications is given in Appendix 3. This takes 
the form of a “route map” illustrating routes to references that are relevant to 
various aspects of the developments. These are arranged under specific headings 
and allow universities to click on hyperlinks for access to information about:

• the principles and purposes of CfE;
• CfE implementation at the broad general education level;
• CfE implementation at the transition to Senior Phase;
• qualifications and assessment under development;
• progression to university; and
• state of readiness in universities.

The route map includes links to policy documents, illustrations of learner journeys 
and examples of what some universities are doing in response to CfE. There is a 
textual list of all the references at Appendix 4.  

This resource will inevitably require some mechanism for updating, since CfE 
implementation proceeds beyond May 2012 when this project concludes. 
However, the route map will provide universities with a useful snapshot of 
relevant information to which they can refer. Provided there is a suitable updating 
mechanism, it will also enable universities to contribute information about their own 
responses to the changes in school curricula and Scottish qualifications.
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Part Two:
Curriculum for Excellence and the new 

National Qualifications - Information for 
Universities



A central objective of this project has been to assist universities’ understanding 
of the nature of the innovations in Scottish schools following the introduction 
of the Curriculum for Excellence (CfE) and in preparation for the new national 
qualifications. In order to facilitate their own preparation for the changes implied 
by new pathways into universities for young people and more mature entrants, 
universities will look for evidence about what has actually been achieved prior to 
entry. In particular, there is concern over the implications for university admissions 
requirements, and for synergies in teaching and learning approaches at transition 
between sectors.  

This second section of the report provides an overview for universities of the 
principles of CfE, the plans and developments for the new qualifications in 
preparation by the SQA and the programme’s implementation, including some 
apparent uncertainties. The route map at Appendix 3 provides direct access to 
official web-based and other documentation that underpins this information. 
Inevitably, this information is something of a “snapshot” as the system continues 
to undergo rapid development. It aims to focus on what universities need to know 
about the experiences and achievements of young people in the secondary or 
college sectors who are, or may be, preparing to enter degree programmes.  

Introduction

1. An overview of the principles of the Curriculum for 
Excellence (CfE)

Scottish education is undergoing a period of ambitious reinvention, with a crucial 
focus on the explicit development of four “capacities” for young people: 

• successful learners, 
• confident individuals, 
• responsible citizens and 
• effective contributors. 

CfE, covering education from ages three to 18, is a collaborative development 
following a national debate on education in 2002, and is informed by ideas put 
forward in an influential paper published in 2004 (5). The programme has been 
gradually phased in with mandated implementation in 2010-2011. 

Its intention is to bring about major changes in learning and teaching that may well 
carry a number of uncertainties into the several years that will be necessary for full 
implementation. There has been support from all political parties for what is seen as 
the most significant reform for a generation, and there is an expectation that if the 
four “capacities” are achieved, Scotland will be well-served for the 21st century. 

The Scottish Government aspires to raise standards for all young people, prepare 
them for an ever-changing future and close the gap between the highest achieving 
and those at risk of missing out. Universities welcome these aspirations for 
Scottish education and for learners, and look to respond in ways that support the 
implementation of such positive change. Indeed, the four “capacities” are exactly the 
kinds of things that universities seek to develop in their own students.
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CfE is not a new curriculum in the usual sense; its aim is to target new teaching 
methods which emphasise active learning, discussion, debate and critical thinking.
Furthermore, broad achievements, as well as specific academic attainments, are 
valued. In place of the traditional prescribed objectives and activities, learning and 
teaching is construed in terms of 4 levels of experiences and outcomes (Es and Os) 
(6). This is a bold attempt to define the curriculum in a less prescriptive way than in 
the past and has not been tried before. 

For primary school education and the first three years of secondary school (P1 to 
S3), Es and Os are expected to be organised around areas of expressive arts, health 
and wellbeing, languages, mathematics, religious and moral education, sciences, 
social studies and technologies in what is called the broad general education. The 
Scottish Government intends the Es and Os at the highest level (level 4) to be more 
specific than those for earlier levels in order to facilitate a smooth transition to the 
new national qualifications currently under development. The new qualifications 
become important in the period of the last three years of secondary school (S4 to 
S6), which constitutes the Senior Phase of CfE. This Senior Phase and the linked new 
qualifications are the aspects of CfE of greatest interest and concern to universities.

By taking a different path from the familiar syllabi, disciplinary materials and 
prescriptions for teaching, CfE stresses the importance of greater autonomy for 
teachers as well as for schools, colleges and local authorities. The intention is to 
create space for imaginative teaching that can capitalise on approaches which make 
learning relevant, active and motivating. This will inevitably lead to much greater 
diversity across classrooms, schools, colleges and regions. 

Since the publication of the initial CfE document in 2004, the Building the Curriculum 
series has provided guidance on assessment, teaching and learning among other 
things (7). There are also reports from excellence groups (8), set up for 17 curriculum 
areas and for higher order skills, which have addressed questions of what excellence 
is and how it can be promoted. How the excellence reports engage with Es and Os 
in practice, what impact they have had on schools and what plans there are for 
the future of these groups, is of interest to universities but so far remains unclear. 
Indeed, there are many questions about the implementation of CfE that this paper 
is not yet able to answer, as schools, local authorities, colleges and universities try to 
understand, embed and respond to the new curriculum.



2. Qualifications and assessment under development
SQA published the final documents for Courses from National 2 to Higher on 30 April 
2012.

Engagement and support activities have made clear that the new national 
qualifications are being built upon CfE Experiences and Outcomes and learning and 
that teaching for S3 can therefore be planned on the basis that delivery of the Broad 
General Education in S1-S3 will articulate with new qualifications from S4.

In March 2012, the Government announced a package of support to help ease 
the workload of teachers as they prepare for the delivery of new qualifications. 
This includes the allocation of an additional £3.5 million to secondary schools for 
staff training and support, as well as two extra in-service days and an expanded 
programme of CPD.

The Scottish Qualifications Authority (SQA) developments
SQA is developing new qualifications in response to CfE and these will start to be 
available from 2013/14 to 2015/16.

The pattern of qualifications development is as follows:

1. 2013/14: National 1, National 2 and National 3 will replace existing Access 1, 
Access 2, Access 3 and Standard Grade (Foundation level) qualifications. Formal 
publication of National 2 and National 3 appeared in April 2012.

2. 2013/14: National 4 and National 5 will replace existing Standard Grades 
(General and Credit levels) and Intermediates 1 and 2. National 4 will depend on 
internal school assessments and pupils will be deemed to have either passed or 
failed, whereas National 5 will have an externally assessed component and will 
be graded. Formal publication appeared in April 2012 and assessment support 
materials by April 2013.

3. 2013/14: Literacy and Numeracy Units will be available at SCQF Levels 3, 4 and 
5. These Units will form part of English and Maths National 3 and National 4 
courses. The Numeracy Unit will also form part of new Lifeskills Maths National 
4 and National 5 courses. Some, but not all, literacy and numeracy skills will be 
included within English and Mathematics National 5 courses. The Literacy and 
Numeracy Units will also be available on a freestanding basis.

4. 2014/15: Revised Higher awards (SCQF Level 6) will be available. Formal 
publication appeared in April 2012 with assessment support materials by April 
2014.

5. 2015/16: Revised Advanced Higher awards (SCQF Level 7) will be available. 
Formal publication will appear by April 2013, with assessment support materials 
by April 2015.
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6. The existing National Qualifications at Access, Intermediate 1 and 2, and Higher 
will have some availability in 2013/14 and/or 2014/15 for learners who have 
followed the current curriculum arrangements. (The government has indicated 
that Intermediate qualifications will be available in 2014 on an exceptional basis, 
existing and new Highers will have a dual run in 2014/15 only, and there will be 
no dual run for Advanced Highers.)  

7. Scottish Baccalaureates in Science and Languages have been available since 
2009. Scottish Baccalaureates in Social Sciences and Expressive Arts will also be 
available from August 2012 with first certification in August 2013.

8. Within the broad general education, profiles at the transition stages of P7 (by 
June 2012) and S3 (by June 2013) are being developed by schools in conjunction 
with individual learners. The aim is to provide a flexible summary record of a 
young person’s achievement which could support continuous personal learning 
planning and reporting from 3 to 18. (How useful this will be for universities 
remains to be seen.)

Schools and local authorities will make the decisions about the number, range and 
timing of qualifications. However, it is still the case that prospective students will, 
in the CfE Senior Phase, continue to sit examinations expected to lead to university. 
Schools are anxious to know what university admissions requirements will be.  

Types of knowledge to be assessed and the balance of assessment of knowledge 
and of skills

The depth of learning in CfE requires sophisticated approaches to assessment. The 
question is: “What changes will characterise assessments for the new qualifications 
(reflecting CfE) as different from those in the past?”. The aim is to capture the 
essentials of learning underpinning CfE that go beyond recall of information, and to 
create a new skill set that is potentially of value to universities. On the one hand, 
the intention of the new qualifications is to emphasise skills such as independent 
thinking, problem solving and project work. On the other hand, there is an important 
place for content as manifest in specific subject knowledge and understanding. 
Indeed, content plays a central part in university-college articulation activities, 
engagement with SCQF levels and processes of ensuring that knowledge needed for 
progression to HE is in place. The recent publication of assessment support materials 
will be helpful in understanding this further.  

How will literacy and numeracy be developed, assessed and certified?

Literacy and/or numeracy skills are expected to be developed within all National 
courses. How this takes place will vary from course to course, depending on the 
context/subject area. Literacy and numeracy skills have a particular relationship to 
English/Gàidhlig and Mathematics and will be strengthened through these courses. 

Literacy and Numeracy Units will be available at SCQF Levels 3, 4 and 5 from 
2013/14. These Units will form part of English and Maths National 3 and National 
4 courses. The Numeracy Unit will also form part of new Lifeskills Mathematics 
National 4 and National 5 courses. Some, but not all, literacy and numeracy skills 
will be included within English and Mathematics National 5 courses. These skills will 
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not be separately certificated by SQA. However, for those who require full, separate 
certification in literacy and numeracy, freestanding Units at SCQF level 5 will be 
available. The Literacy and Numeracy Units will also be available to adult learners.

How will the assessment of softer skills, including those implied by the four 
capacities be undertaken?

Some assessment in this area will be carried out by external bodies such as the 
Duke of Edinburgh awards. However, the main responsibility will rest with the 
schools undertaking assessments of a kind to be developed, and the SQA will not 
be certificating them as far as is now known. Some schools are collecting evidence 
of skills-based learning, but are still unsure about how this should be measured. 
Profiles at P7 and S3 will provide an opportunity to capture information on skills 
and wider achievement. These profiles will include the following information: 
progress and achievement in curriculum areas and literacy, numeracy and health and 
wellbeing; a learner’s statement outlining the learner's best achievements in or out 
of school; and, as appropriate, a record of qualifications and awards.

Quality assurance and moderation

Quality assurance and moderation supports teachers in achieving consistency in 
standards and expectations from early years through to the Senior Phase. The SQA 
is responsible for the quality assurance of national qualifications while Education 
Scotland will provide guidance and oversee support on assessment approaches, 
including gathering evidence on the quality of education as part of its Inspection 
programme.

The National Assessment Resource (NAR) is an online tool developed by the Scottish 
Government, Education Scotland and the SQA, which will support teachers in 
understanding approaches to assessment. In conjunction with quality assurance 
and moderation, the NAR will assist teachers developing a shared understanding of 
standards and expectations and apply these consistently.
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3. CfE Implementation: broad general education and 
transition to Senior Phase
CfE has been gradually introduced with mandated implementation in the session 
2010/11. While many primary schools had become involved prior to this, secondary 
schools were slower to respond. However, the latter are now making progress in 
implementing a broad general education for S1 to S3 and there are reports of hard 
work going on around the country as the move is made into S3 for session 2012 to 
2013. This may well include a focus on inter-disciplinary learning with topics that 
reflect either an individual teacher’s interests, or those of a group of teachers, or, 
in some cases, are developed on a whole-school basis. Thinking in schools is now 
focusing on progression from S3 to the Senior Phase which encompasses S4 to S6.  

The Education Scotland view on what is being achieved
Education Scotland’s views on progress in implementation and achievement across 
Scottish schools can be summarised by the following aspirations that CfE will lead to: 
 
• continued improvements in learners’ experiences, with greater opportunities for 

them to be actively engaged in their learning, take on more responsibility, and 
become more independent;

• better opportunities for young people to learn beyond the classroom, including 
through the life and work of the school and in well-judged interdisciplinary working;

• young people benefitting from a wider range of learning experiences (though 
most providers are currently at an early stage in developing plans for 
progression to the senior phase from the broad general education phase);  

• schools and their partners providing a range of qualifications and awards which 
meet a wider range of learners’ needs;

• better approaches for assessing the breadth, challenge and application of 
learning (though this is currently at an early stage of development);  

• a wider range of opportunities for personal achievement, and for developing 
skills and attributes specifically related to the four capacities; 

• a wider range of provision and flexible pathways to support young people in 
the Senior Phase (which could take a variety of forms, such as a Senior Phase 
campus approach serving a number of schools); 

• greater benefit from improvements in approaches to developing skills for learning, 
life and work (including in literacy, numeracy and health and wellbeing); and

• greater awareness of the world of work through a range of activities including 
citizenship, enterprise and leadership programmes, and creativity, culture and 
work experiences.  

To assess what prospective students will bring to higher education, universities will 
require conceptual clarification about what counts as being “actively engaged in 
learning”, “well-judged interdisciplinary learning", “benefit from improvements” and 
so on. They will also be interested in the evidence base underpinning claims for such 
achievements, for example the criteria used to assess improvements, the nature and 
scope of evidence gathered, and the variability in findings across diverse schools and 
local authorities.   

Emerging approaches to learning, teaching and assessment 
There is other information from the limited (unpublished) research that has been 
undertaken into CfE implementation; this, like the Education Scotland material, lacks 
published evidence. With this caveat, and the hope that more accessible systematic 
evidence will appear at some later date, it is suggested that universities need a flavour of 
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what is happening in schools and what follows here is currently the best on offer.  
Many schools are adopting approaches on an evolutionary year-by-year basis. Some 
local authorities are taking prescriptive routes directing what schools should be 
doing, but others allow schools greater degrees of flexibility. As expected, however, 
there is significant variation among schools in their readiness for implementation 
and the nature of changes they are making. Such changes may be characterised 
as transformative in some schools with complete revisions to the schools' or 
departments’ courses. In others they are better described as incremental with the 
introduction of distinctive CfE days or time. Elsewhere schools just “wait and see” 
how other schools and universities will respond. 

The following case studies offer illustrations of different levels of progress in three 
individual schools. These are included here because they show variation in how 
schools approach the transition to, and then build towards, the Senior Phase and this 
may present challenges to universities in deciding how to respond.

School A
This school has taken the opportunity to re-examine the S1-S2 curriculum, its learning and teaching practices, CPD provision 
and curriculum development. Staff have emphasised active pedagogies, curricular learning, citizenship and the development 
of (often) generic skills. In departmental and cross-departmental groups, they have explored cross-curricular opportunities 
based around a citizenship theme. The school has been noted for its collegial working with opportunities for professional 
dialogue. Staff have demonstrated a good understanding of the aims and values of CfE, and have been confident in discussing 
its theoretical underpinnings. Some teachers saw “vagueness” in the Es and Os and regarded this as an advantage since it 
allowed them to be more expansive and flexible in their planning and pedagogy. How they will respond to changes to the 
Senior Phase, however, remains to be seen.

School B
The Headteacher has a clear vision of CfE’s meaning for the significant development of the school’s curriculum. A fully 
developed programme of CPD, peer observation, cooperative learning techniques and involvement in Tapestry is evident 
throughout the school. This is supported by discussions of CfE’s big ideas and time that is made available to staff to 
collaborate with colleagues. The school’s pilot CfE programme for S1 and S2 sets aside weekly opportunities for a range 
of pupils’ projects and displays clarity and coherence in its aims and organising themes (e.g. sustainable development, 
numeracy) and its clearly articulated links between methods (e.g. cooperative learning) and purposes. However, the 
programme is limited in scope and impact, serving only S1 and S2 and being detached from the rest of the subject-based 
curriculum. The school’s plans for the CfE Senior Phase include S4-S6 taught as one cohort, enabling pupils to opt in at 
different levels in five subjects at S4, and allowing presentation when the individual is ready to complete a qualification rather 
than following the traditional sequence. Making mathematics compulsory in Senior Phase is under consideration.

School C 
This school is regarded by the local authority as being less advanced than it should be with CfE. New ways of working and 
improvements in school ethos are being introduced slowly with new peer observation for teachers and modest involvement 
in the Cooperative Learning Academy and Tapestry. There is, however, little time available for collaboration with colleagues 
and some evidence of the school waiting to see how others respond to the changes. For S1-S2, interdisciplinary project-based 
lessons have been introduced, with some teachers having only very superficial understanding of interdisciplinary learning. The 
main curriculum approach in the school has been to audit existing content against the Es and Os, and to tweak that content 
to meet the curriculum outcomes. Little progress has been made in developing provision for the Senior Phase with confusion 
and anxiety evident among teachers about how CfE will work with S4 to S6, and what they see as a possibly damaging impact 
of the new qualification system on pupils. 
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There is still work to be done and confusion to be resolved on the links between 
the interdisciplinary focus of the broad education phase up to S3 and the subject 
specific nature of the senior phase from S4 to S6. There are tensions between the 
view which sees S3 as being within the broad general education phase protected 
from examinations and qualifications, and that which sees S3 as forming the 
foundation for the new National Qualifications in the senior phase from S4 to S6. 
The Scottish Government's view clearly favours the former rather than an approach 
which essentially makes National 4/5 a two year course. It believes young people 
will be better prepared for the new qualifications as a result of the broad and deep 
general education taking place during S1 through S3. It concludes that there will 
be no tension if this is “properly implemented”. Following publicity given to other 
views in some schools or local authorities, Education Scotland has indicated this in 
a letter to the authorities and established that there should be adherence to the 
Scottish Government’s view. Nevertheless, there are still some schools where pupils 
are making subject choices at the end of S2 with S3 marking a stage that starts 
preparation for the new qualifications.  

Part of the continuing debate focuses on how many subjects can be undertaken 
in S4. Schools and university staff have expressed concern about the possibility 
of a narrower curriculum in S4, with reductions from the current eight subjects (a 
common pattern for existing S4 Standard Grade work) to five. In the past, the range 
of subjects in S4 has led to a breadth of five Highers in S5 for some pupils, and this 
breadth has been seen as a key strength of Scottish education. Education Scotland 
has insisted that there is no need for such reductions, since flexibility in the system 
will enable imaginative approaches. For example, seven or eight subjects could be 
followed in S4 if some of the course requirements were fulfilled in S3 by overtaking 
appropriate Es and Os. However, the articulations between Level 4 Es and Os (which 
specify the curriculum in general ways by reference to what learners will be able 
to do) and the more traditional course specifications of National 4 and 5 (which 
introduce reference to content) remain unclear. Furthermore, young people could, 
for example, study eight subjects in S4, but only take three qualifications and, 
through a bypass of National 4 and 5, move straight to Highers in the remaining five 
subjects in S5.  

It is acknowledged that further communication on these matters is needed for 
schools, parents and universities.
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2011/12 2012/13 2013/14 2014/15 2015/16 2016/17

National 
Qualifications

April 2012: Formal publication of National 
2, National 3, National 4, National 5 and 
Revised Higher qualifications.

Last Standard Grades.

By April 2013: Assessment support 
materials for National 4 and 5 published.

First National 4, National 5 and Access 
qualifications introduced.
‘Dual run’ with existing Access and 
Intermediate courses.
By February 2014: formal publication 
of assessment support materials for 
revised Highers (Level 6).

First revised Highers (Level 6) 
introduced.

By April 2015: formal 
publication of assessment 
support materials for revised 
Advanced Highers (Level 7).

First 
revised 
Advanced 
Highers 
(Level 7) 
introduced.

University 
entrants

February 2012: In some schools pupils 
already making choices for National 4 and 
5s.

Feburary 2013: Pupils making choices 
for National 4 and 5s. Some pupils will 
bypass these qualifications and take 
Highers from S4.

2014 entrants under current system.

February 2014: Pupils making choices 
for New Higher.

2015 entrants under a mixed 
system.

October 2014: First possible 
applications coming from pupils 
applying from S5 for 2015 entry.

2016 
entrants 
under 
a new 
system.

2017 
entrants 
under 
a new 
system.

Universities A.   Make arrangements collectively for 
continuing discussions with Education 
Scotland, SQA, local authorities, and schools 
to raise understanding of CfE and the new 
qualifications, and to assess what is possible 
for partnerships between the sectors of 
education.

B.   Conduct a review of what young 
people will have acquired in their 
learning journeys through CfE and the 
qualifications.

C.   Make explicit what HE will expect of 
students on arrival for entry (at Years 
1, 2 or 3 for all programmes where this 
is relevant). Universities should make 
explicit the knowledge and skills they 
assume entrants will have covered and 
achieved prior to arrival.

D.   Consider the validity and fairness of 
existing admissions selection criteria in light 
of CfE, and ways in which applicants who 
have followed different learner journeys can 
be compared in the selection.

C.   Plan for how admissions systems will 
be revised.

E.   Universities to publish guidance for 
schools and prospective students.

F.   Engage in discussion across the sectors to 
respond to Scottish Government’s priorities 
to reduce duplication (at Level 7) and to 
offer the widest range of opportunities for 
individual learner journeys.

G.   Plan for how universities will 
contribute to CPD for schools.

H.   Implement changes to records of 
achievement to show broader, more 
generic and contexutal information and 
achievements.

H.   Engage with SQA and Education 
Scotland to identify how progress should be 
made on assessment of broader, ‘softer’ and 
more generic achievement.

J.   Consider and discuss, within each 
university programme, whether revision 
of existing approaches to T&L is required 
in light of CfE, and how schools can be 
encouraged to learn from innovations in 
university teaching.

I.   Give continuing consideration 
to methods for recognising mature 
students’ prior experiential learning, 
and to the implementation of such 
methods into admissions policies.

I.   Give continuing 
consideration to methods for 
recognising mature students’ 
prior experiential learning, and 
to the implementation of such 
methods into admissions.

L.   Support the Scottish Government and 
others in developing an accessible evidence 
base to show what learning and skills are 
actually being acquired by young people 
following CfE.

K.   Regularly revisit the design and 
content of HN programmes to ensure 
students are appropriately prepared for 
further study in HE.

K.   Regularly revisit the design and 
content of HN programmes to ensure 
students are appropriately prepared for 
further study in HE.

K.  Regularly revisit the design 
and content of HN programmes 
to ensure students are 
appropriately prepared for 
further study in HE

Appendix 2: Timetable of CfE developments and implications for universities



2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013

Overview of CfE:

Implementation of broad 
general education:

State of readiness 
in universities

2 Baccalaureates launched 
in science & language

CfE Management Board statement on senior phase

Building the curriculum 5:
Guidance on CfE assessment

HMIE: 
Improving Scottish education

CfE senior phase. CfE Management 
Board discussion paper

Universities Scotland: 
Together at the heart of Scottish Education

SG consultation: 
Building a smarter future

Universities Scotland report 
Beyond the Senior Phase (no link)

Janet Brown, SQA, 
Engage for Education blog

SQA:New National Qualifications 
2,3,4&5 & revised Highers

QAA: Graduates for the C21st

2 new Baccalaureates
(social sciences & arts)

QAA: Enhancement theme - 
Developing  & supporting the curriculum

University of Aberdeen 
begins curriculum reform

Dundee University: accelerated degrees

Edinburgh University: advanced entry

Open University in Scotland: 
Young Applicants in Scotland Scheme (YASS)

Implementation of the 
senior phase:

Assessment & Qualifications:

Progression to university:  
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Appendix 3: Route map of CfE resources
The route map includes links to policy documents relating to CfE and universities more generally and provides examples of what some universities are doing in response to CfE. These are arranged under six broad themes within CfE and the route map 
aims to give a chronological indication of progression with the CfE journey and to show where there have been linkages between each of the themes. This is not intended to be an exhaustive list of all resources available in relation to the Curriculum for 
Excellence.  It is intended to provide a resource bank for university staff. Clicking on any of the circles will take you direct to the online resource.
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EducationScotland: 
What we assess in the senior phase

SQA:National Qualifications - what you 
need to know for teachers/lecturers

East Lothian 
Hospitality Academy

timeline

Broad themes within CfE

http://www.enhancementthemes.ac.uk/docs/publications/graduates-for-the-21st-century-institutional-activities.PDF
http://www.enhancementthemes.ac.uk/enhancement-themes/developing-and-supporting-the-curriculum
http://www.educationscotland.gov.uk/thecurriculum/whatiscurriculumforexcellence/howwasthecurriculumdeveloped/managementboard/index.asp
http://www.educationscotland.gov.uk/inspectionandreview/
http://www.educationscotland.gov.uk/resources/c/genericresource_tcm4676564.asp
http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/creatingaplan/curriculumplans/seniorphase.asp
http://www.ed.ac.uk/studying/undergraduate/applications-admissions/applying/second-year
http://www.sqa.org.uk/sqa/34638.1567.html
http://www.engageforeducation.org/2012/01/curriculum-for-excellence-universities%E2%80%99-response/
http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/index.asp
http://www.universities-scotland.ac.uk/uploads/latest/TogetherattheheartofScottisheducation2010Oct.pdf
http://www.employersandyoungpeople.org/about/CfE/curriculumForExcellence
http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/index.asp
http://www.scotland.gov.uk/Publications/2004/11/20178/45862
http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/index.asp
http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/index.asp
http://www.educationscotland.gov.uk/thecurriculum/howdoyoubuildyourcurriculum/curriculumplanning/whatisbuildingyourcurriculum/btc/index.asp
http://www.ltscotland.org.uk/images/all_experiences_outcomes_tcm4-539562.pdf
http://www.educationscotland.gov.uk/inspectionandreview/Images/ise09_tcm4-712882.pdf
http://www.ltscotland.org.uk/Images/SeniorPhase_tcm4-565343.pdf
http://www.abdn.ac.uk/history/ugrad/final-report.pdf
http://www.dundee.ac.uk/pressreleases/2011/september11/fees.htm
http://www.educationscotland.gov.uk/publications/c/publication_tcm4662740.asp
http://www.educationscotland.gov.uk/resources/b/genericresource_tcm4678171.asp
http://www.scotland.gov.uk/Publications/2011/08/15095448/0
http://www8.open.ac.uk/choose/yass/
http://www.ioe.stir.ac.uk/research/projects/documents/StirlingCfEresearch-report_March2012.pdf
http://www.educationscotland.gov.uk/learningteachingandassessment/assessment/progressandachievement/whatweassess/curriculum/seniorphase/index.asp
http://www.scotland.gov.uk/Publications/2011/09/15103949/0
http://www.sqa.org.uk/sqa/34638.1567.html
http://www.bannermanhigh.glasgow.sch.uk/Websites/SchSecBannerman/UserFiles/file/Our%20School/Glow/SQA%20Teacher%20Leaflet.pdf
http://www.scotland.gov.uk/Resource/Doc/335256/0109656.pdf
http://www.hospitalityandtourismacademy.org/
http://www.sqa.org.uk/sqa/57230.html
http://www.scotland.gov.uk/Resource/0038/00388819.pdf


Appendix 4: List of references and resources in the 
Route Map
This Appendix provides a written list of the resources and references made available 
in the route map at Appendix three. It is structured according to the six themes as 
represented by the six coloured lines in the route map in the previous appendix. As 
such, some documents/websites may appear more than once as listed below. 

Overview of CfE

Scottish Executive (2004) A Curriculum for Excellence. Accessed 21.02.12.

Education Scotland website (no date) What is Curriculum for Excellence? Accessed 
21.02.12.

Scottish Government (2011) Summary statistics for attainment, leaver destinations 
and school meals, No. 1: 2011 Edition. Accessed 21.02.12.

Education Scotland website (no date). Accessed 21.02.12.

Education Scotland website (no date) Building the Curriculum series 1-5. Accessed 
21.02.12.

CfE implementation: Broad General Education Phase

Education Scotland website (no date) Building the Curriculum series 1-5. Accessed 
21.02.12.

HMIe (2006) Improving Scottish Education. Accessed 14.05.12.

Scottish Government (2011) Developing Your Secondary Curriculum. Accessed 
21.02.12.

Education Scotland (2011) Curriculum for Excellence Implementation – Questions 
and Answers – October 2011. Accessed 21.02.12.

University of Stirling School of Education (2012) Developing Curriculum for 
Excellence: Summary findings from a Scottish Local Authority. Accessed 15.05.12.

CfE Implementation: the Senior Phase

Education Scotland website (no date) Building the Curriculum series 1-5. Accessed 
21.02.12.

HMIe (2006) Improving Scottish Education. Accessed 21.02.12.

Scottish Government (2011) Developing Your Secondary Curriculum. Accessed 
21.02.12.

http://www.scotland.gov.uk/Publications/2004/11/20178/45862
http://www.ltscotland.org.uk/understandingthecurriculum/whatiscurriculumforexcellence/index.asp
http://www.scotland.gov.uk/Publications/2011/06/24142721/0
http://www.scotland.gov.uk/Publications/2011/06/24142721/0
http://www.ltscotland.org.uk/
http://www.ltscotland.org.uk/buildingyourcurriculum/policycontext/btc/index.asp
http://www.ltscotland.org.uk/buildingyourcurriculum/policycontext/btc/index.asp
http://www.educationscotland.gov.uk/resources/i/genericcontent_tcm4684532.asp?strReferringChannel=inspectionandreview&strReferringPageID=tcm:4-684189-64
http://www.ltscotland.org.uk/resources/b/genericresource_tcm4678171.asp
http://www.ltscotland.org.uk/resources/c/genericresource_tcm4676564.asp
http://www.ltscotland.org.uk/resources/c/genericresource_tcm4676564.asp
http://www.ioe.stir.ac.uk/research/projects/documents/StirlingCfEresearch-report_March2012.pdf
http://www.ioe.stir.ac.uk/research/projects/documents/StirlingCfEresearch-report_March2012.pdf
http://www.ltscotland.org.uk/buildingyourcurriculum/policycontext/btc/index.asp
http://www.hmie.gov.uk/ImprovingScottishEducation.aspx
http://www.ltscotland.org.uk/resources/b/genericresource_tcm4678171.asp


Education Scotland (2011) Curriculum for Excellence Implementation – Questions 
and Answers – October 2011. Accessed 21.02.12.

Scottish Government (2010)Curriculum for Excellence – the Senior Phase: a 
statement from the Curriculum for Excellence Management Board. Accessed 
21.02.12. 

Scottish Government (2011) Review of Post-16 Education and Vocational Training in 
Scotland led by Willy Roe. Accessed 21.02.12.

Education Scotland (2011) Curriculum Models: Senior Phase. Accessed 21.02.12. 
Clicking on the schools will take you to a range of illustrative learner journeys.

Scottish Government (2009) Curriculum for Excellence Senior Phase: Management 
Board Discussion Paper. Accessed 21.02.12.

Education Scotland website (no date) What we assess in the senior phase. Accessed 
21.02.12.

SQA website (no date). Curriculum for Excellence. Accessed 21.02.12.

Janet Brown (2012) Curriculum for Excellence – Universities’ Response. Engage for 
Education blog, 13.01.12; accessed 21.02.12.

Assessment and qualifications

Education Scotland website (no date) About National Qualifications. Accessed 
26.03.12.

Education Scotland website (no date) What we assess in the senior phase. Accessed 
21.02.12.

SQA website (no date) Curriculum for Excellence website. Accessed 21.02.12.

Education Scotland (2011) Curriculum for Excellence Implementation – Questions 
and Answers – October 2011. Accessed 21.02.12.

SQA (2011) New National Qualifications: What you need to know – a guide for 
teachers and lecturers. Accessed 21.02.12.

SQA (2012) Publication of National 2, 3, 4 and 5 and revised Higher qualifications. 
Accessed 14.05.12

Education Scotland website (no date) Assessment. Accessed 21.02.12.

SQA (2012) Baccalaureates in Expressive Arts and Social Sciences. Accessed 15.05.12

http://www.ltscotland.org.uk/resources/c/genericresource_tcm4676564.asp
http://www.ltscotland.org.uk/resources/c/genericresource_tcm4676564.asp
http://www.educationscotland.gov.uk/publications/c/publication_tcm4662740.asp
http://www.educationscotland.gov.uk/publications/c/publication_tcm4662740.asp
http://www.scotland.gov.uk/Publications/2011/08/15095448/0
http://www.scotland.gov.uk/Publications/2011/08/15095448/0
http://www.ltscotland.org.uk/buildingyourcurriculum/curriculumplanning/creatingaplan/curriculumplans/seniorphase.asp
http://www.ltscotland.org.uk/Images/SeniorPhase_tcm4-565343.pdf
http://www.ltscotland.org.uk/Images/SeniorPhase_tcm4-565343.pdf
http://www.ltscotland.org.uk/learningteachingandassessment/assessment/progressandachievement/whatweassess/curriculum/seniorphase/index.asp
http://www.sqa.org.uk/sqa/34714.html
http://www.engageforeducation.org/2012/01/curriculum-for-excellence-universities%E2%80%99-response/
http://www.educationscotland.gov.uk/nationalqualifications/about/index.asp
http://www.ltscotland.org.uk/learningteachingandassessment/assessment/progressandachievement/whatweassess/curriculum/seniorphase/index.asp
http://www.sqa.org.uk/sqa/34714.html
http://www.ltscotland.org.uk/resources/c/genericresource_tcm4676564.asp
http://www.ltscotland.org.uk/resources/c/genericresource_tcm4676564.asp
http://www.bannermanhigh.glasgow.sch.uk/Websites/SchSecBannerman/UserFiles/file/Our%20School/Glow/SQA%20Teacher%20Leaflet.pdf
http://www.bannermanhigh.glasgow.sch.uk/Websites/SchSecBannerman/UserFiles/file/Our%20School/Glow/SQA%20Teacher%20Leaflet.pdf
http://www.sqa.org.uk/sqa/57230.html
http://www.ltscotland.org.uk/learningteachingandassessment/assessment/index.asp
http://www.sqa.org.uk/sqa/34638.1567.html


Progression to Higher Education

Scottish Government (2011) Review of Post-16 Education and Vocational Training in 
Scotland led by Willy Roe. Accessed 21.02.12.

Education Scotland website (no date) Curriculum Models: Senior Phase. Accessed 
21.02.12. Clicking on the schools will take you to a range of illustrative learner 
journeys.

Scottish Government (2009) Curriculum for Excellence Senior Phase: Management 
Board Discussion Paper. Accessed 21.02.12.

Scottish Government (2011) Putting Learners at the Centre – Delivering our 
Ambitions for Post-16 Education. Accessed 21.02.12.

State of readiness in Higher Education

Please note that not all of the following resources are included in the route map.
 
Universities Scotland (2010) Together at the Heart of Scottish Education: Engagement 
between schools and universities. Accessed 21.02.12.

Scottish Government (2010) Building a Smarter Future: Towards a Sustainable 
Scottish Solution for the Future of Higher Education. The Scottish Government's 
options paper on finding a sustainable long term Scottish solution for higher 
education funding. Accessed 21.02.12.

Quality Assurance Agency for Higher Education (2011) Graduates for the 21st 
Century: Integrating the Enhancement Themes. Institutional activities. Accessed 
02.03.12.

QAA (2011) Graduates for the 21st Century: Integrating the Enhancement Themes. 
Outcomes and Achievements. Accessed 02.03.12.

QAA (2012) Quality Enhancement Themes: Developing and Supporting the 
Curriculum. Institutional plans for Developing and Supporting the Curriculum, 2011-
12 – report 1. Accessed 02.03.12.

University of Aberdeen (2008) Enhancing Learning: the Aberdeen Approach. 
Accessed 21.02.12.

University of Edinburgh. Examples of engagement with the school sector. Accessed 
01.03.12:
• SCI-Fun
• Gene Jury
• Scottish Initiative for Biotechnology Education
• Biotechnology workshops in secondary schools
• Direct entry to second year

http://www.scotland.gov.uk/Publications/2011/08/15095448/0
http://www.scotland.gov.uk/Publications/2011/08/15095448/0
http://www.ltscotland.org.uk/buildingyourcurriculum/curriculumplanning/creatingaplan/curriculumplans/seniorphase.asp
http://www.ltscotland.org.uk/Images/SeniorPhase_tcm4-565343.pdf
http://www.ltscotland.org.uk/Images/SeniorPhase_tcm4-565343.pdf
http://www.scotland.gov.uk/Publications/2011/09/15103949/0
http://www.scotland.gov.uk/Publications/2011/09/15103949/0
http://www.universities-scotland.ac.uk/uploads/latest/TogetherattheheartofScottisheducation2010Oct.pdf
http://www.universities-scotland.ac.uk/uploads/latest/TogetherattheheartofScottisheducation2010Oct.pdf
http://www.scotland.gov.uk/Publications/2010/12/15125728/0
http://www.scotland.gov.uk/Publications/2010/12/15125728/0
http://www.enhancementthemes.ac.uk/docs/publications/graduates-for-the-21st-century-institutional-activities.PDF
http://www.enhancementthemes.ac.uk/docs/publications/graduates-for-the-21st-century-institutional-activities.PDF
http://www.enhancementthemes.ac.uk/docs/publications/graduates-for-the-21st-century-integrating-the-enhancementthemes-leaflet.pdf
http://www.enhancementthemes.ac.uk/enhancement-themes/developing-and-supporting-the-curriculum
http://www.enhancementthemes.ac.uk/enhancement-themes/developing-and-supporting-the-curriculum
http://www.abdn.ac.uk/history/ugrad/final-report.pdf
http://www.scifun.ed.ac.uk/pages/about-us.html
http://www.genejury.biology.ed.ac.uk/
http://sibe.bio.ed.ac.uk/projects/currentprojects
http://sibe.bio.ed.ac.uk/biotechnology-workshops-secondary-schools
http://www.ed.ac.uk/schools-departments/biology/undergraduate/apply/direct-entry


The Open University in Scotland’s Young Applicants in Schools Scheme. Accessed 
01.03.12.

The Open University in Scotland’s college partnerships. Accessed 01.03.12.

Queen Margaret University. East Lothian Hospitality and Tourism Academy. Accessed 
15.03.12.

University of the Highlands and Islands.Schools collaborations. As at 22.03.12 the 
website remains under construction, but it is anticipated that it will be complete by 
April 2012. http://www.uhi.ac.uk/uhi-schools-collaborations

Scottish Agricultural College. Collaboration with Alford Academy, Aberdeenshire 
since 2005. Please contact Dr Kyrsten E Black, Group Manager/Dean of Centre, Life 
Sciences Teaching Group for more information. Kyrsten.Black@sac.ac.uk

University of Stirling. ‘University qualification helps Physical Education school pupils 
gain an extra curricular edge’. Accessed 01.03.12.

University of Dundee, Dundee announces RUK Fees, more three-year degrees. 
27.09.11. Accessed 15.03.12.

http://www.openuniversity.co.uk/yass
http://www.openuniversity.co.uk/collegeroutes
http://www.hospitalityandtourismacademy.org/
http://www.uhi.ac.uk/uhi-schools-collaborations
http://www.sportingexcellence.stir.ac.uk/about-us/news/university-qualification-helps-physical-education-school-pupils-gain-an-extra-curricular-edge
http://www.sportingexcellence.stir.ac.uk/about-us/news/university-qualification-helps-physical-education-school-pupils-gain-an-extra-curricular-edge
http://www.dundee.ac.uk/pressreleases/2011/september11/fees.htm


• The main purpose of the university admissions process is to select those 
applicants who best evidence the knowledge, skills and attributes necessary 
to succeed on a specific programme of study and contribute to the life of the 
university. 

• Each university is responsible for setting appropriate selection criteria, which 
necessarily vary by programme of study and institution. 

• The number of university places available is limited and, therefore, it is not 
always possible to offer a place to every qualified applicant. 

• When demand exceeds the number of places available, however, in addition 
to the attainment of grades in qualifications accepted for entry, universities in 
Scotland will routinely take a number of factors into account in the admissions 
selection process. These factors align closely with the aims of Curriculum for 
Excellence:

Appendix 5: Principles for admission and progression 
to universities in Scotland

Relevance of study
It is important that entrants have the requisite knowledge and skills expected 
when they commence higher education study in order that they can access the 
curriculum.

Depth of study
It is important that the prior learning undertaken by applicants demonstrates 
sufficient depth of study. This evidences a commitment to a subject and, more 
importantly, the ability to understand and analyse complex ideas.

Breadth of study
The traditional Scottish degree is characterised by breadth of study. It 
is therefore important that applicants to these degree programmes can 
demonstrate abilities across a range of subject areas.

Rigour and challenge
Students must be able to cope with the level and volume of academic work in 
their chosen programme of study, whether full- or part-time.   It is therefore 
important that prior study demonstrates sufficient rigour and challenge.

Progression 
Whilst it may, on occasion, be necessary for students to take a lower level 
qualification in S5 or S6 in order to satisfy an entry requirement, universities will 
generally expect a student’s learner journey to evidence progression, by building 
upon prior learning. This is in the broad interests of a student’s development, 
and also facilitates a smoother transition to degree-level study.  It also enables 
students to evidence continued development and an ability to rise to the 
challenge of study at a higher level.



Appendix 6

Beyond the Senior Phase – Learner Journeys into HE
Five preliminary illustrations of learner journeys that 
relate to progression into university.

Reproduced from Education Scotland models



 
>Duke of Edinburgh award
>Debating
>School show
>Leadership opportunties

>Leadership opportunities
>Assisting in younger 
classes

>Advanced leadership role
>Head prefect
>French exchange
>Music in the community
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Emily progressed extremely well through her broad general 
education. She was particularly strong in languages and 
social subjects. She wanted to go to university to study 
languages and law. She was a talented musician and 
reached Grade 7 in piano.

In S4 Emily chose to study English, Maths, French, German, 
Modern Studies and Music beginning two-year courses in 
all subjects with a view to sitting six Highers in S5.

Emily was encouraged to continue her participation in 
school shows and undertook the Duke of Edinburgh Silver 
award which was run by the parents’ group. She also 
became involved in debating which, she felt, would be 
of use for her law course. Emily took advantage of some 
leadership opportunities including the development of a 
young leaders’ programme which allowed younger pupils to 
participate in leadership teams.

Emily’s journey

In S5 Emily continued to study all her courses to Higher 
level. She continued other programmes of activity as above 
and also began to help in junior classes (languages and 
music).

Emily passed all six of her Highers in S5 and decided, 
in consultation with her parents and form class leader, 
to study three Advanced Highers in S6. She studied 
French, German and English, leading to the Language 
Baccalaureate.

Emily took on an advanced leadership role within the school 
as one of the head prefects and was a role model and 
mentor for younger pupils. She also became more involved 
in wider community projects, including a French exchange 
and taking music into the community
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Greg enjoyed his time at secondary school where he worked 
well across his subjects at the third level and became secure 
in his learning across all the curriculum areas. In his third 
year he worked at the fourth curriculum level in English, 
Maths, Geography and Physics and was especially strong 
in IT and business education. He decided he would like to 
study something within these two subject areas at college 
or university.

In S4 Greg opted to study English, Maths, Business Management, 
Physics, French and Geography. To further develop his computer 
skills, Greg was offered the opportunity to study the SQA’s PC 
passport modules.

Greg was a member of the Pupil Council and Young Enterprise 
Group. He studied for his Duke of Edinburgh Bronze award and 
participated in sports. The school’s business links offered Greg 
the opportunity to work with outside businesses and he chose 
to do his work experience with a local accountant.

Greg’s journey

In S5, Greg continued with his subjects through to Higher. 
He continued with his role on the Pupil Council and in his 
Young Enterprise group and with his participation in Duke of 
Edinburgh and sports. He also continued his contact with the 
accountancy firm by working one afternoon a week in their 
office.

Following success with all his Highers, Greg decided to 
fast track courses in Administration and Spanish in S6. 
He also continued with an Advanced Higher in Business 
Management.

Greg took on more responsibility in S6 as a prefect and as a 
member of a leadership team. He continued with the SQA PC 
passport modules and increased his work experience at the 
accountancy firm to one day per week.

Greg has now sought to gain a place at university in 
accountancy.



John Paul was a very bright and enthusiastic learner but 
lacked in focus and became easily distracted. Consequently 
his achievement and attainment, despite significant 
encouragement and support, were regularly below his 
ability.

In S1, John Paul enjoyed working on graphic design, 
problem solving and chess activities. At the end of S1 John 
Paul selected Technical in the technology mode and Drama 
in the expressive arts curriculum area.

During S2 John Paul experienced a troubled home life and 
did not engage in any significant way with his curriculum 
during this year. However, he did maintain his excellent 
attendance rate.

In S2, John Paul focused his work on History in the social 
subjects curriculum area, and he chose to continue with 
Physics in the science mode for S3, along with an elective in 
Chemistry.

John Paul’s journey

Although home circumstances settled during S3, John Paul 
did not re-engage with any aspects of the curricular activity 
programme. His lack of focus within the classroom also 
continued, and he persisted in refusing any help or support. 
He did, however, work very enthusiastically in any situation 
where he was able to interact with others.

John Paul completed the broad general phase of his 
education with the John Muir Bronze Award, ASDAN 
Stepping Stones Award, ASDAN Short Course Award in 
Citizenship, and ASDAN Bronze Award.

In planning for the senior phase of his learning, John 
Paul worked closely with Learner Support and Skills 
Development Scotland to select options which gave him 
a broad skills and interests base. At this point he had not 
committed to any specific area of interest. Consequently, 
by end of S4, John Paul’s options secured him National 5 
qualifications in English, Maths, Physics, Chemistry and 
History. He also had success at National 4 in both Drama 
and Employability.

National 
5

National 
5

National 
5

National 
4

S4
S5

S6
Re

su
lt

English

(Higher)

Maths

(Higher)

Physics

(Higher)

Chemistry

(Higher)
History

(Higher)

Work 
experience

- car mechanic

College course 
- Introduction 
to Psychology

National 
5

Employ-
ability
Nat. 5

English 
Nat. 5

Maths 
Nat. 5

Physics 
Nat. 5

Chem- 
istry

Nat. 5

History
Nat. 5

Biology

(Higher)

Leadership

Nat. 5

Drama
Nat. 4

Employ-
ability
Nat. 4

Higher Higher HigherHigher Higher Higher

National 
5

National 
5

National 
4

Community 
involvement

Worked on 
lighting for 

school show



> School 
performances
> National youth 
orchestra

Music

(Higher) Maths

(2 year Higher)

Music

(2 year higher)

Art and 
Design

(2 year Higher)

Chemistry

(2 year Higher)

English

(2 year Higher)

Music
(Advanced

Higher)

Modern 
Studies
(Higher)

S4
S5

S6
Re

su
lt

Higher Higher Higher units Higher Higher Higher

Advanced
Higher

Craig had a diagnosis of autism and for the first two years 
of secondary school he was supported by an auxiliary who 
transferred with him from primary school. The insights of 
primary staff and practices developed in upper primary 
informed the structure of Craig’s broad general education.
Craig is an accomplished piano player and in S3 took up the 
saxophone.

In S4, Craig embarked on a one-year Higher course in 
music and four two-year Higher courses in Maths, English, 
Chemistry and Art and Design. By the end of S5, Craig had 
gained five Higher awards.

Craig’s journey

In S6, Craig also added an Advanced Higher Music 
qualification and a Higher Modern Studies. He was a regular 
performer at school and community functions and a valued 
member of the National Youth Orchestra.

Craig now intends to seek a place at university to study 
music.



> Work experience

Maths

(2 year Higher)

Music

(2 year higher)

Physics

(2 year Higher)

Chemistry

(2 year Higher)

Biology

(2 year Higher)

Biology
(Advanced

Higher)

Music
(Higher)

S4
S5

S6
Re

su
lt

Higher Higher Higher Higher Higher Higher

Advanced
Higher

English

(2 year Higher)

Chemistry
(Advanced

Higher)

Advanced
Higher

Baccalaureate

> Work in local 
hospice
> Work experience

> Music and 
orchestra

Following the experience in S1 of all curriculum areas, John 
chose to continue with Biology, Chemistry, Computing, 
History, Music and Physics in S2 and S3. English, Maths and 
a language (German) were compulsory for all pupils in S1 to 
S3.

John progressed extremely well through his broad general 
education. His S3 profile indicated that he wanted to go to 
university to study medicine.

In S4 John started two-year Higher courses in English, 
Maths, Biology, Chemistry and Physics. In and out of school 
he continued to be very active musically.

John made excellent progress in S4 and continued with 
all his Higher courses into S5. As well as studying for five 
Highers John maintained his interest in music and played 
regularly with his orchestras. He worked in the local hospice 
for one afternoon per week, developing his confidence and 
interpersonal skills, and his input was highly valued.

John’s performance in the Higher examinations was 
outstanding and he gained five A passes.

John’s journey

John returned for S6. John decided he would like to study 
medicine at university and opted to take Advanced Highers 
in Biology and Chemistry. He decided he would also like to 
achieve a Science Baccalaureate and selected ‘Is stem cell 
research right or wrong?’ as his interdisciplinary project. 
John also opted to take Higher Music. He continued with his 
one afternoon per week placement in the local hospice and 
spent a week on work experience in a city hospital.

At the end of S6 John gained A passes in his Advanced 
Higher Biology and Chemistry and also in the 
interdisciplinary project, and was awarded a Scottish 
Baccalaureate in Science with Distinction. He also achieved 
a B pass in his Higher Music.

John now intends to study medicine at university.

[Note: This journey should have a caveat attached.  The 
journey includes “2 year Highers” and no National 4s/5s.  At 
the moment, no Scottish Medical School would admit such 
a candidate, and none has indicated that it will change its 
policy. It would be safer to switch Medicine for a lab-based 
science.]
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